EdUHK Corpus-based ELT Lesson Design Competition
Lesson Topic/Title: Reporting Verbs in Academic Writing


	Competition No.
	CH  9

	Author 
	Bin Liu

	Affiliation
	School of Foreign Languages, Southeast University, Nanjing China

	Target Students
	Young Adults/Upper Intermediate (Sophomore and above)

	Corpus Used
	COCA https://www.english-corpora.org/coca/ 

	Lesson Duration
	90-135 minutes (2-3 class sessions)

	Learning Objectives: 
1. To help students differentiate and use different types of reporting verbs in academic writing with corpus use; 
2. To provide students with authentic language use opportunities 







Before-class Prep 
Before class, ask the students to address the following preview tasks.	Comment by binliu: This can be part of the categories of Remember and Understand in the revised Bloom’s Taxonomy (2001), which speak to the learning objectives of secondary education.
1. Read a 2-page handout about the basics of reporting verbs. 


2. Browse through a short introduction to the corpus in question, COCA.


3. Find a research article of their interest, identify (or highlight) all the reporting verbs in it, and bring one copy to class for classroom activities.

Warmer/Introduction
Brainstorming  – Write the words ‘argue’, ‘propose’, and ‘report’ on the black/whiteboard. Put students into pairs or groups and ask them to think of other verbs that can be used for reporting, without referring to any learning material. Give students a few minutes (3 mins) to work together and write down as many as they can. Then invite one representative from each group to read aloud their findings, while other groups listen and cross out the verbs they also listed. In the end, the group with the greatest number of ‘distinctive’ reporting verbs is the winner.

Task 1: Match the reporting verbs with their definitions	Comment by binliu: Pair work:
To raise the students’ awareness of
 the language forms

Hand out a copy of Worksheet 1 to each student. Encourage them to work in pairs and match the words to the definitions. Ask them to match as many as they can without using their dictionaries, explaining that the answers will be given to them shortly.
Class feedback: check that the students have matched them correctly. Further examples and explanations could be given at this stage, to clear up any confusion that the students are experiencing. 



Task 2: Gap-fill Exercise	Comment by binliu: This can be part of the category of Apply in the revised Bloom’s Taxonomy (2001), which speaks to the learning objectives of tertiary education.

Distribute the copies of Worksheet 2 (the gap-fill sentences) and have students complete the exercise in pairs. Class feedback: check the students have completed the gap-fill exercise completely.



Task 3: Check the concordances lines in COCA to verify the answers in Task 2	Comment by binliu: Extension of the learning 
Students can be shown how to conduct hands-on corpus searches at this stage. 
(REVISED per professional team advice: The scaffolding activity added)
As a scaffolding activity, the instructor shows students the steps to generate inside COCA the concordance lines for the first reporting verb “hypothesize” in the box. Then students make the queries for the remaining reporting verbs.
[image: ]
[image: ]
[image: ]
Task 4: Group discussion	Comment by binliu: This can be part of the category of Analyze in the revised Bloom’s Taxonomy (2001), which speaks to the learning objectives of tertiary education.

Which of the reporting verbs we practised with above were more commonly used in academic writing? Have students discuss in small groups based on the research article of their choice and report back to the whole class their findings.

Task 5: Check COCA to verify the answers in Task 4.
The instructor can advise the students to follow similar steps in Task 3 to generate the frequency list for each reporting verbs they assume are more commonly used.

Task 6: Function and strength of reporting verbs	Comment by binliu: This can be part of the category of Evaluate in the revised Bloom’s Taxonomy (2001), which speaks to the learning objectives of tertiary education.

REVISED per peer review: transition from the previous task added in Task 6 and warning about overuse of reporting verbs added to Task 7.
(In order not to get overwhelmed by so many reporting verbs, it is better to further classify them.) The instructor first reminds the students that there are generally three types of reporting verbs in terms of strength, weak, neutral, and strong. And reporting verbs serve different functions in different contexts. Then student groups to try to illustrate the function and strength of reporting verbs with the assistance of corpus tools. After completing Worksheet 3, groups can feedback to each other, explaining the examples they have found from the corpus. The first example of each type has been done for students.



Task 7: Small discussion in pairs	Comment by binliu: In many cases, one certain task can highlight the features of more than one category in the revised Bloom’s Taxonomy (2001).
It is noteworthy that reporting verbs should not be overused. Which section in a research paper can reporting verbs be most commonly found? How many reporting verbs can be found in a certain section? Each pair report back to the class about their findings.

Task 8: Watch a short (2-min) introductory video on literature review



Task 9: (In-class pair discussion & After-class assignment) Writing	Comment by binliu: Time for practising or producing output. Practise the accurate use immediately after learning is the best way to avoid making similar mistakes in future.
This can be part of the category of Create in the revised Bloom’s Taxonomy (2001), which speaks to the learning objectives of tertiary education.

In pairs or groups complete literature review worksheet (Worksheet 4), thus scaffolding the writing of a literature review. Then each student writes a short literature review (250-350 words) based on 3-5 articles of his or her choice, using at least five reporting verbs. Verify the appropriateness of reporting verb usage with the corpora searches. The student is expected to discuss with his/her learning partner and each pair review each other’s work before submitting the final draft to the instructor. The students are encouraged to consult corpus tools and submitted repeatedly to pigai.org for instant proofreading feedback in the process of writing. 


Instructor Tips
1. Encourage the students to use the corpus searches when they are confused.
2. Depending on the time available and students’ level, the teacher can select some steps instead of doing all steps.


Copyright Statement
This document contains copyrighted materials and can only be used for educational purpose. All rights are reserved to the copyright owners.
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I would like to extend my heartfelt gratitude to the organizing committee of the EdHK Corpus-based ELT Workshop Series (2021 Spring) and all the professors leading the workshops. But for you, this amazing training opportunity of corpus teaching and learning as well as this draft lesson plan would not have been made possible. Furthermore, I truly appreciate the kind technical support provided by Ms. MEI, Fang Fannie in the process of online training and I closely followed the template kindly provided in Ms. MEI’s email when drafting this lesson plan. Naturally, I am responsible for all the errors and typos found in this draft.
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The COCA corpus (new version released March 2020)


The corpora from English-Corpora.org are the world’s most widely-used corpora. The Corpus of Contemporary
American English (COCA) is by far the most widely-used of these corpora. In early 2020, we dramatically
expanded the scope and size and features of COCA to make it even more useful for researchers, teachers, and
learners.


The corpus contains more than one billion words of data, including 20 million words each year from 1990-2019
(with the same genre balance year by year). This makes COCA the only corpus of English that is 1) large 2) recent
and 3) has a wide range of genres. The following table shows the genres in the corpus.


Genre # texts # words Explanation


Spoken 44,803 127,396,932 Transcripts of unscripted conversation from more than 150 different TV and radio programs 
(examples: All Things Considered (NPR), Newshour (PBS), Good Morning America (ABC), Oprah)


Fiction 25,992 119,505,305 Short stories and plays from literary magazines, children’s magazines, popular magazines, first 
chapters of first edition books 1990-present, and fan fiction.


Magazines 86,292 127,352,030 Nearly 100 different magazines, with a good mix between specific domains like news, health, home 
and gardening, women, financial, religion, sports, etc.


Newspapers 90,243 122,958,016 Newspapers from across the US, including: USA Today, New York Times, Atlanta Journal Constitution, 
San Francisco Chronicle, etc. Good mix between different sections of the newspaper, such as local 
news, opinion, sports, financial, etc.


Academic 26,137 120,988,361 More than 200 different peer-reviewed journals. These cover the full range of academic disciplines, 
with a good balance among education, social sciences, history, humanities, law, medicine, 
philosophy/religion, science/technology, and business


Web (Genl) 88,989 129,899,427 Classified into the web genres of academic, argument, fiction, info, instruction, legal, news, personal, 
promotion, review web pages (by Serge Sharoff). Taken from the US portion of the GloWbE corpus.


Web (Blog) 98,748 125,496,216 Texts that were classified by Google as being blogs. Further classified into the web genres of 
academic, argument, fiction, info, instruction, legal, news, personal, promotion, review web pages. 
Taken from the US portion of the GloWbE corpus.


TV/Movies 23,975 129,293,467 Subtitles from OpenSubtitles.org, and later the TV and Movies corpora. Studies have shown that the 
language from these shows and movies is even more colloquial / core than the data in actual 
"spoken corpora".


485,179 1,002,889,754 


GENRES Because  COCA has so much data from each of these eight genres, it provides useful information 
about the frequency of words, phrases, and grammatical constructions across the genres – whether they are 
very informal (e.g. TV and movie subtitles or in spoken transcripts), more formal (e.g. academic articles), or 
somewhere in between (e.g. magazines and newspapers). For example, the following two charts show the 
frequency of the word lucky in the different genres, as well as the ”get passive” (e.g. he got promoted).


lucky get passive







The great general balance (and large size) of COCA also allows you to see the frequency of related phrases 
across genres. For example, the following table shows “soft NOUN”.


You can also compare two genres (or sets of genres). For example, the following table shows collocates 
(nearby words) of chair in ACADEMIC (left) and FICTION (right).


You can even compare synonyms of a given word in different genres. For example, this table shows the 
synonyms of strong in TV/MOVIES (left) and ACADEMIC (right).







The ability to focus in on specific genres means that you can find “just the right word” for a particular 
concept in a particular genre. For example, suppose that you want to know what word related to potent is 
the most frequent with a form of argument in academic English. As the following image shows, you simply 
search for =potent ARGUMENT and limit the search to academic, and you would see the following results, 
and then (as with any search results) can see the matching phrases in context,


In addition to comparing across genres, you can also compare words, to “tease out” differences between 
related words. For example, the following chart shows words that occur with deep and profound, showing that 
(for example) deep breath is common but profound breath never occurs, or that profound effect is common 
but deep effect is not. You can also compare other related words, such as adjectives used with the words men
and women, or verbs occurring near Obama or Trump.







HISTORICAL COCA is the only large corpus of English that has extensive data from the entire period of the last 
30 years – 20 million words per year from 1990-2019 (with the same genre balance year by year). This means 
that in addition to seeing variation by genre, you can also map out recent changes in English in ways that are 
not possible with any other corpus – such as with the frequency of awesome from 1990-2019,.


like construction (CONJ PRON BE like ‘|,) END up V-ing


And of course you can look at much more than just simple words or phrases. COCA is the only corpus that 
allows you to map out changes in syntactic constructions over the past 30 years, as with the “like construction” 
(and I’m like, no way) or the “end up V-ing” construction (you’ll end up paying way too much) – both of which 
have increased in each five year period since the early 1990s.


Just as we compared collocates (nearby words) in different genres above (for chair in ACAD and FIC), we can 
also compare collocates in different periods, to look at semantic change. For example, the following table shows 
collocates of green in the 1990s (left) and the 2010s (right).


We can also see what is being said about a topic over time. For example, the following shows the collocates of crisis 
in each five year period (and genre) from 1990-2019, which shows what we were worrying about in these different 
periods.







As with all of the other corpora from English-Corpora.org, there is a very wide range of searches, including:
words, phrases, substrings, lemmas, part of speech, synonyms, and customized wordlists. For example, the
search WEAR * ADJ @CLOTHES takes just about one second to search through the billion words to find
strings like the following (and it doesn’t require learning unnecessarily convoluted search syntax).


Because of COCA’s advanced architecture, even searches for very general searches like NOUN + NOUN or
VERB ADJ NOUN take just 1-2 seconds to search through the billion word corpus:







A unique feature of COCA, which makes it very useful for language learners and teachers, is the ability to
browse through a list of the top 60,000 words (lemmas) in the corpus, and then to see an extremely wide
range of information on each of these words.


For example, the following are just a few examples of high frequency words (about word #5000 in the 60,000
word list), medium frequency (~25,000), and low frequency (~45,000) words. For each word in the list, users
can hear the word pronounced, see videos with that word in the text, find related images from Google
Images, an see a translation for their preferred target language.


It is even possible to search the 60,000 word list by pronunciation (very helpful, because of difficult English
spelling). For example, the following is a partial list of two syllable words (accented on the second syllable)
that rhyme with stay:







DefinitionPronunciation


Google images


Links  to videos


Links to translations


Rank #1-60,000


Words that co-occur in 22 million web pages


Words that co-occur nearby


2, 3, 4 word strings


Texts that have this as a “keyword”


The word in context (to see patterns of use)


Each of the top 60,000 words in the corpus has a “home page” such as the following, with links to other pages
with more information. Users can save words to a “favorites” list for later review, and go back through a
history of all of their “word” pages


Favorites list History


Distribution across genres







Each of the top 60,000 words also has more detailed pages, including a “dictionary” page, related topics,
collocates, clusters, websites, and concordance lines. Samples of each of these pages are given below.


DICTIONARY page


Includes a definition, links to Google Images, pronunciation, videos, and translations (to desired language) at
(up to) four different sites. Also includes synonyms and words with more specific meanings (hyponyms) and
more general meanings (hypernyms) (both from WordNet). It also includes frequency information (including
rank order, number of tokens, and two “range” measures of how well the word is spread throughout the
~500,000 texts, as well as its distribution across the eight main genres in the corpus. Finally, it also includes the
frequency of the different forms of the lemma (e.g. verb forms), and related words.


“One click” link to Google Images (alternative for China)


“One click” 
links to 


videos from 
PlayPhrase, 
YouGlish, 
and Yarn


“One-click” 
links to 


translations 
(4 different 


sites)







TOPICS page


Shows words that tend to co-occur in the 22 million webpages in the corpus. In many cases these provide better
insight into meaning and usage than collocates (the standard tool for finding textually related words), and yet
we’re not aware of any other corpus that has these. Users can click on any of these words to follow a “chain” of
related words.


COLLOCATES page


Words that occur nearby. Click on any word to see the collocates for the new word, or click on the “text” icon to see
the word in context. The gray boxes show the most normal placement of the node word (e.g. Christmas tree, but
tree trunk). You can also sort by Mutual Information score and set frequency thresholds (Advanced Options).







CLUSTERS page


The most common 2, 3, and 4 word strings. You can decide how “wide” or “tight” you want the clusters to be
(e.g. whether they include highly frequent words like articles and prepositions).


KWIC / concordance page


See 100 – 1000 random lines, with the surrounding words highlighted for part of speech. You can re-sort the
words by words to the left or right, all with the goal of seeing the patterns in which the word occurs.







Move between page showing the
texts in which the word is a
keyword (see above), and the
page showing all keywords from a
specific texts (right).


Summary


COCA has a number of features that sets it apart from any other corpus. These include its size (1.0 billion
words), how up-to-date it is (texts through Dec 2019), the wide range of genres (TV/Movie subtitles, spoken,
blogs, web, fiction, magazine, newspaper, academic), and its searches (range of query types, and the ease
and speed of its searches), including the ability to limit to and compare across genres and time periods.


In addition, it is different from most of the other corpora from English-Corpora.org in the attention that it
gives to the top 60,000 words in the corpus, and the wide range of information for each word, including
frequency information, definitions, synonyms, WordNet entries, related topics, concordances (new display in
COCA), clusters, websites that have the word as a “keyword”, and KWIC/concordance lines.


All of these features make COCA the ideal corpus for researchers, teachers, and learners.


Texts page
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Reporting Verbs (Worksheet 1)


Match the reporting verbs below with their definitions. Note: Two reporting verbs will not be used.


A. Claim


B. Argue


C. Find


D. Conclude


E. Propose


F. State


G. Discover


H. Contend


I. Explain


J. Mention


K. Suggest


i) To find out, learn (especially for the
first time)


ii) To express in words, say
iii) To offer a possible plan or action for


other people to consider
iv) (More formal) to say something is true,


especially in an argument – it may
or may not be proven with
evidence, and may be opinion


v) To call attention to a point, to note
something (often used for
additional points and adding
details)


vi) To make a proposal, to declare a plan
for something


vii)To discover something is true after
study or experimentation


viii) To say something is true, even
though there may be no definite
proof


ix) To form a final opinion based on the
results of an experiment or study
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Reporting Verbs (Worksheet 1)


Match the reporting verbs below with their definitions. Note: Two reporting verbs will not be used.


(Suggested answers: A-ii, B-viii, C-vii, D-ix, E-iii, F-iv, G-i, J-v, K-vi)


A. Claim


B. Argue


C. Find


D. Conclude


E. Propose


F. State


G. Discover


H. Contend


I. Explain


J. Mention


K. Suggest


i) To find out, learn (especially for the
first time)


ii) To express in words, say
iii) To offer a possible plan or action for


other people to consider
iv) (More formal) to say something is true,


especially in an argument – it may
or may not be proven with
evidence, and may be opinion


v) To call attention to a point, to note
something (often used for
additional points and adding
details)


vi) To make a proposal, to declare a plan
for something


vii)To discover something is true after
study or experimentation


viii) To say something is true, even
though there may be no definite
proof


ix) To form a final opinion based on the
results of an experiment or study
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Gap-fill Exercise (Worksheet 2)


Choose the best reporting verb from the box to fill in the gap. You may need to change the tense of the
verb. Use each word only once.


hypothesize analyze maintain claim find state


estimate prove validate refute demonstrate


1. Chiotis et al. (2013), in a survey of MBA students at one institution, _________ that nearly a
third of students experienced difficulty meeting the deadline for their first written assignment.


2. After several trials it has been ___________ that this technique is the most efficient.


3. Green et al. (2013) ______________ two seemingly different teaching techniques and found
they both were equally effective.


4. Two researchers in Sweden have _______________ that if students sleep with the textbook
under their pillow, they will remember more facts in the morning, than they did before (Oost
and Herst, 2018).


5. It has been ______________ by Tan et al. (2017) that the amount of data needed to
________________the theory is less than previously thought. They therefore __________
previous findings on the issue (e.g. Brown, 2012; Green, 2014)


6. Chiotis et al. (2013), in a survey of MBA students at one institution, __________ that nearly a
third of students experienced difficulty meeting the deadline for their first written assignment.
However the evidence for this is not strong.


7. Although other researchers may disagree, Silver and Grey (1999) ___________ that their theory
is correct. They _________ that they have _______________ its accuracy in many situations.
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Gap-fill Exercise (Worksheet 2)


Choose the best reporting verb from the box to fill in the gap. You may need to change the tense of the
verb. Use each word only once.


hypothesize analyze maintain claim find state


estimate prove validate refute demonstrate


1. Chiotis et al. (2013), in a survey of MBA students at one institution, _________ that nearly a
third of students experienced difficulty meeting the deadline for their first written assignment.


2. After several trials it has been ___________ that this technique is the most efficient.


3. Green et al. (2013) ______________ two seemingly different teaching techniques and found
they both were equally effective.


4. Two researchers in Sweden have _______________ that if students sleep with the textbook
under their pillow, they will remember more facts in the morning, than they did before (Oost
and Herst, 2018).


5. It has been ______________ by Tan et al. (2017) that the amount of data needed to
________________the theory is less than previously thought. They therefore __________
previous findings on the issue (e.g. Brown, 2012; Green, 2014)


6. Chiotis et al. (2013), in a survey of MBA students at one institution, __________ that nearly a
third of students experienced difficulty meeting the deadline for their first written assignment.
However the evidence for this is not strong.


7. Although other researchers may disagree, Silver and Grey (1999) ___________ that their theory
is correct. They _________ that they have _______________ its accuracy in many situations.


(Suggested answers: 1. found 2. validated 3. analyzed 4. hypothesized 5. refuted validate
demonstrate 6. claimed 7. maintained stated proven)
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heavily modified through agriculture (Aalen, Whelan & Stout, 2011), we hypothesize that this impact will have left its signature on spatial patt
an observational study, we can not infer directionality of the studied associations. We hypothesize that culture influences cesarean delivery
, the article specifically considers quality evaluation in the online sex advertisement domain. We hypothesize that, as with other relational sy:
properties of a domain by modeling its structure as a network; rather, we hypothesize that network science can be used to deduce (at least ¢
or equal to 19). The reasons for this are unclear, but we hypothesize that the differences are due to the somewhat distinct types of dynein-nr
of well-balanced bifurcations and the more efficient up-regulation of RBCs during capillary dilation. # We hypothesize that different bifurcati
was not true for the inter-dimer interface of GDP-tubulin tetramer. # It is tempting to hypothesize that significant stiffening of the inter-dime
STAT4 proteins, which can promote the activity of NK cells. Therefore, we hypothesize that the conditioned media of HIG2-silenced HCC cells
a role of systemic CCL20 signaling in TBI-induced neurodegeneration. In this study, we hypothesize that CCL20-CCR6 axis plays a critical role
and self-reported pain commenced prior to our twenty-first century recession.172 It is straightforward enough to hypothesize that " wages, 1
observed for P. argenteus in the present study. Thus, it is possible to hypothesize that P. argenteus is among the most promising species of 1
etal., 2010; Konsolakis et al., 2015). However, we hypothesize with some confidence that biochar has a direct electro-chemical influence on ¢
. Carotenoids are lipophilic organic molecules that accumulated from the feed. Thus, we hypothesize that biochar may sorb a certain amoun
appears to largely but not entirely be the case, then it is reasonable to hypothesize that a larger number and density of glycans on the surfac
fusion inhibition; E. Covs-Datson and D. Markovitz, manuscript in review). We hypothesize that the anti-viral entry effect may rely on binding
maize grain is cost-equivalent for rural areas. In more densely populated areas, we hypothesize that the ERoEI fes of natural gas for electric ¢
deserve further theoretical discussion (see below). Nevertheless, it is reasonable to hypothesize that gangs such as El Sereno, and perhaps C
and hence distracting, when participants are motivated to use these apps. We thus hypothesize that all main effects of distractor are stronge
that are enacted simultaneously by the legislature (see Figure 1). # We hypothesize that the effects on financial performance, structure, and
outcomes will improve, and more senior staff will be hired. Finally, we hypothesize that for-profit NHs are more likely to be affected by politic
a propensity for being engaged. Hence, the fifth and final dimension that we hypothesize for Narrative Engageability is " Ease of Accepting U
Djikic, & Mullin, 2011; Tan, 1994). Again, we hypothesize that Sympathy will have a positive relationship with Narrative Engageability. # H4: Sy
the community at some level through questions; however, we go even further and hypothesize that community participation in all aspects o .
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Function and strength of reporting verbs (Worksheet 3)


Below is a list of commonly used reporting verbs in formal academic writing, but indeed there
are many more. It is important you understand and know how to use the verb correctly before
placing it in a sentence, and that you use past or present tense as appropriate. Work in groups and
fill in each cell in blue with two more examples of reporting verbs and find their use examples in
the corpus.


Weaker position Neither strong or weak Stronger position


Addition adds


Advice advises


Agreement admits, concedes accepts, ... applauds,
congratulates, extols,
praises, supports


Argument and
persuasion


apologizes assures, ... alerts, ...


Believing guesses, hopes,
imagines


believes, ... asserts, guarantees,
insists, upholds


Conclusion concludes, discovers, finds,
infers, realizes


Disagreement and
questioning


doubts, questions challenges, ... accuses, ...


Discussion


Emphasis discusses, explores accentuates, ...


Evaluation and
Examination


analyzes, ... blames, complains,
ignores, scrutinizes,
warns


Explanation articulates, clarifies,
explains


Presentation confuses comments, ... announces, promises


Suggestion alleges, intimates,
speculates


advises, ... asserts, recommends,
urges
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Function and strength of reporting verbs (Worksheet 3)


Below is a list of commonly used reporting verbs in formal academic writing, but indeed there
are many more. It is important you understand and know how to use the verb correctly before
placing it in a sentence, and that you use past or present tense as appropriate. Work in groups and
fill in each cell in blue with two more examples of reporting verbs and find their use examples in
the corpus.


Weaker position Neither strong or weak Stronger position


Addition adds


Advice advises


Agreement admits, concedes accepts, ... applauds,
congratulates, extols,
praises, supports


Argument and
persuasion


apologizes assures, ... alerts, ...


Believing guesses, hopes,
imagines


believes, ... asserts, guarantees,
insists, upholds


Conclusion concludes, discovers, finds,
infers, realizes


Disagreement and
questioning


doubts, questions challenges, ... accuses, ...


Discussion


Emphasis discusses, explores accentuates, ...


Evaluation and
Examination


analyzes, ... blames, complains,
ignores, scrutinizes,
warns


Explanation articulates, clarifies,
explains


Presentation confuses comments, ... announces, promises


Suggestion alleges, intimates,
speculates


advises, ... asserts, recommends,
urges







Suggested answers:
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Literature Review Worksheet 


Introduction: What is the topic of my literature review? 


  


Example: Gun control in the USA 


 


Topic sentence:  


  


 


Example: The number of gun deaths in the USA is directly related to the country’s gun laws. 


 


My sources (works to be read, analyzed and cited): 


1.  


 


 


2.  


 


 


3.  


 


 


Example:  


Lott, John R. More Guns, Less Crime: Understanding Crime and Gun-Control Laws. 7th ed. 
University of Chicago Press, 2010.  


 


 







 


Body: What are the main points/arguments of my sources? How are these points 
supported? 


Source 1 


a.  


 


b.  


 


c.  


 


Source 2 


a.  


 


b.  


 


c.  


 


Sources 3 


a.  


 


b 


 


c.  


 


Example:  


Source 1: Smith argues that stricter gun laws will mean fewer guns in society and fewer 
murders. His statistics show that cities that have lower incidences of murder also have a 
lower number of gun sales. 







 


Source 2: Lott states that if citizens have the right to protect themselves with their own 
guns, that there will be less incidences of random murder. He argues that potential 
shooters will be deterred if they know that potential victims could also be carrying guns to 
protect themselves. 


Body: Similarities in (comparing) two or more of the articles:  


 


 


 


 


 


 


 


 


 


Example: Smith and Lott both agree that private citizens need to go through mandatory 
checks to determine whether or not they are psychologically fit to be carrying firearms. 


 


Body: Differences in (contrasting) in two or more of the articles:  


 


 


 


 


 


 


 


 


 







 


Example: Smith and Lott disagree on the level of security felt by guns owners. 


Conclusion: Summarizing 


 


 


Example: This literature review was conducted to analyze opposing perspectives on gun 
laws and gun ownership in the United States. 


Why is the topic of this literature review important and/or what should be the next step of 
this study? 


 


 


 


Example: Further research is needed to examine recent statistics on gun control, gun 
ownership and gun deaths in other countries compared with that in the United States. 


 


 


 


 


 


 


 


For additional help: book an appointment with an Academic Writing and Humanities 
Specialist at the Writing & Learning Centre: https://alexander.mywconline.com 


This worksheet was put together with help from: 


http:// library.concordia.ca/help/writing/literature-review.php 


http://www.writing.utoronto.ca/advice/specific-types-of-writing/literature-review 


http://www.lib.uoguelph.ca/get-assistance/writing/specific-types-papers/writing-literature-
review 



http://www.writing.utoronto.ca/advice/specific-types-of-writing/literature-review
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